Developing and Defining Faculty Expectations for Discipline-Based Knowledge/Application
Exercise I – Individual Responses
Part A.  Each academic discipline has a defined set of knowledge and methods to apply that knowledge.  Student competency in that knowledge and the use of those methods are attributes of a graduate in the field.  

Your first task in this exercise is to formulate and write down a faculty expectation for undergraduate or graduate student education that addresses either knowledge or application of that knowledge within your discipline.

The faculty expectation should:  

· Be demonstrable or measurable, that is, it should describe what students are expected to do in terms of observable performance.
· Include those dimensions of knowledge/application that you believe are important, and that therefore would be important to assessment.

Your Expectation for Knowledge/Application:

Part B.  Once each group member has written his/her individual faculty expectation, work together as a group to formulate and write down a faculty expectation for undergraduate or graduate student education on which your group can reach consensus.
Department Faculty’s Expectation for Knowledge/Application:

(continue exercise on reverse side)
Defining Faculty Expectations for Discipline-Based Knowledge/Application

Exercise II – Group Discussion

1. Identify key learning outcomes for students in the program [major].

2. Write down ideas on learning experiences or points within the program [major] where students might be expected to demonstrate their competence in those dimensions of knowledge and application your group deems important (i.e., when and where would they demonstrate their learning?).  

Learning experiences or points in program where student competence is demonstrated:
3. Next, for each, write down ideas on the level(s) of proficiency your group would expect students to demonstrate at the points identified above or by graduation (i.e., what should the standards be?).

Criteria or level(s) of proficiency expected:

4. Next, write down ideas about what your group would recommend using as assessment measures or indicators of performance that students had in fact achieved appropriate levels of proficiency in the dimensions of knowledge and application that your group deems important. For example: Think about how your group would assess knowledge and application in ways that (a) would permit valid and reliable comparison to other student performances over time, and (b) would yield fine-grained enough information to facilitate adjustments to the program.  

Sources of evidence or indicators of performance: 
5. After that, write down your ideas on how assessment results might feasibly be shared around your department and institution, and through what mechanisms actions might be taken that would lead to any needed adjustments in how student preparation should be handled.
What action might be taken on results and recommendations to provide any needed adjustments or innovation?
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