2007 Grant Vignettes

Daniel Birmajer

My project, Arithmetic in the Ring of Formal Power Series, was started during the summer of 2006 with partial funding by a Nazareth College Summer Grant. I worked on the arithmetic in the Ring of Formal Power Series, which started as a research topic that I proposed in my Abstract Algebra course during the Spring 2006. These reflections led to conversations with my colleague Juan Gil, from Penn State. The purpose of the present project was to establish the necessary and sufficient conditions for a quadratic polynomial to be irreducible in the ring of integral formal power series.
To accomplish this, immersed in intensive research that produced the manuscript “Arithmetic in the ring of formal power series with integer coefficients” that was accepted for publication in The American Mathematical Monthly, the leading publication of the
Mathematical Association of America (MAA). This summer, we repeated the process with the incorporation of Mike Weiner from Penn State, in a collaboration that was intellectually and emotionally rewarding.
Thus far I am pleased to report that the paper: “Factorization of quadratic Polynomials in the ring of formal power series over Z”, has been accepted in the prestigious Journal of Algebra and its Applications, a journal specialized in innovative links between areas of Algebra and fields of application. This is a collaborative work with Professor Juan Gil and Mike Weiner from Penn State. This paper continues and expands the ideas contained in my previous work with Juan Gil that is scheduled to appear in The American Mathematical Monthly
With the following interesting results…

I presented my newest paper in the following meetings:

· Annual summer meeting of the Mathematical Association of America (MAA), in San Jose, CA, August 2007.

· Fall Meeting of the Seaway Section of the MAA, Monroe Community College, Rochester, NY, October 19-20, 2007.

Doot Bokelman

The purpose of my project, Research and Artwork for an Interactive Learning Center, “Annie at Home at the Hamm House,” was to engage my students in scholarly research and writing that would benefit the larger Rochester community by providing the foundation research for “Annie’s House.”  Annie Douglass was the daughter of Frederick and Anna Douglass whose home was a known safe house visited by freedom-seekers under the supervision of Harriet Tubman and others.  The living history center, sponsored by the Rochester-Monroe County Freedom Trail Commission in collaboration with area colleges, would be a culturally rich environment that provided curricula for teachers and parents, focusing on the life of Annie in the Rochester region between 1850-1860. Faculty from Nazareth College, including Deb Dooley, Marie Watkins, Tim Kneeland and others, are working with the sponsors and community leaders to make this cultural literacy center a reality. 

To accomplish this, I prepared new course material to teach my Women and Art students about the role of women in late 19th century America (I am an Italian Renaissance Scholar, so there was quite a learning curve) and their participation in the arts and in the education of their children in these pursuits.  This involved learning about white, black and Native American women and their role in teaching youth (predominantly female).  I had to familiarize myself with 19th-century culture and the role of public, private and home schooling in the different communities.  Also, at this time, the arts that women produced, sewing, weaving, knitting, embroidering etc, were considered minor arts and thus are not the focus of scholarly inquire.  I used the grant money to begin to research the primary sources necessary to teach the art, artifacts, cultural materials and architecture of this region in the period between 1819-1900.  I also implemented classroom projects that would eventually be used as part of an interactive learning center focusing on information about the Freedom Trail and Annie Douglass’ life.  I made trips to Ganondagan (the Iroquois served as a living example of Equal Rights, many abolitionists later became equal rights advocates) and to Seneca Falls to the Women’s Rights National Monument where I obtained books, educational videos and DVD’s for the classroom.

Thus far, this past autumn, the members of the Women and Art course made trips to Ganondagan and Seneca Falls, and to the National Underground Symposium in Rochester.  Then the students began to research items likely made by mothers and their daughters for possible display in Annie’s house.  At the end of the semester, I collected the research materials and the final research papers.  This work will serve as the basis for the on-going project, and copies have been sent to Marie Watkins and to Dr. David Anderson.  

With the following interesting results… 
The students absolutely loved the project.  They were learning about local and recent (for those of us who study the 1300’s) history, about the role of women in different cultures within this area, and about the art made by these women and their children.  Some of the feedback in evaluations were: “Knowing that we were doing new research and interacting with “recent” art made it exciting and challenging.”  “This course has made me realize how fortunate I am to be living in the US and at a time where I have the freedom and recognition of my artwork and writing.  I have learned a lot about the injustices of what women faced in the 18th, 19th and 20th centuries.”  “I found the Annie’s House experience/assignment to be particularly useful in enhancing my understanding and appreciation of art.”  “The assignments/papers gave me the opportunity to “think outside of the box.” It was fun to look at art of other cultures that are right in our backyard.”  

Jennifer Burr 
The purpose of my project, Cyberpolitics: Incorporating Information Literacy Skills into an Upper division History/Political Science Course, was to develop content and assignments for the course HIS/PSC 460-01: US-UK Relations based on the draft Political Science Research Competency Guidelines developed by the Law and Political Science Section (LPSS) of the Association for College and Research Libraries.

To accomplish this, I attended the American Library Association annual conference in Washington, DC.  I attended relevant sessions on political blogging (including the LPSS session “Can Blogs Be Trusted?” which featured Jason Zengerle of the New Republic).

One of the more fascinating panels I attended was the ALA Washington Office update session.  ALA has taken an active role in public debates regarding the USA PATRIOT Act and the FBI’s use of National Security Letters.  Royce Lamberth, former Chief Judge of the Foreign Intelligence Surveillance (FISA) Court, was a featured speaker.  

I also attended a day-long pre-conference workshop on international government document sources on the web, which included presentations on the online resources of the United Nations, the European Union, and the World Bank, as well as online archives for the League of Nations.

Thus far, I have not done much more with this project, other than continue to collect and review materials.  One of the ideas in the original proposal was to utilize footage (in the course) from the House of Commons, so I have been working my way through the online video archive of Prime Minister’s Question Time on the Downing Street web site.  My specific purpose in this is to identify some major themes in the discussions of the “war on terror” and Iraq, from the UK perspective.  I have been in touch with the Parliamentary Recording Unit for purposes of securing DVD recordings (in the event the online archive disappears).

This course was originally scheduled for Fall 2007, but was canceled due to low enrollment.  At this writing, it is unclear as to whether or not it will be offered in the future.

Regarding the international document sources found online, there certainly is the potential to link materials to our website or through our catalog, but determining what to link is a conversation that will probably have to wait until the new library director is in place.
With the following interesting results…
There is not much I can say about student outcomes, since the course was never offered – however, what I have learned has been useful in reference work, in sharing resources with individual students.
Jennifer Burr - Re-moralising Britain (Conference and dissertation support) – Conference was cancelled.

Scott Campbell
The immediate purpose of my project, Dignity and Human Rights in Hiroshima, Japan, was to attend the Seventh meeting of the International Society for Universal Dialogue in Hiroshima, Japan.  Although it consists mainly of philosophers, this interdisciplinary conference attempts to address enduring social problems, especially those pertaining to human rights, world peace, the environment, and international dialogue, through discussion about these issues.  My particular interest is in human rights and in developing both a course in the philosophy of human rights and an academic minor in human rights.  

To accomplish these ends, I attended the conference and brought back some important insights for my classes.  What emerged from my experience at the conference, primarily, was an understanding of the need to have a discussion about what it means to have such a discussion about these issues.  The conference was attended by people from 6 continents (Asia, North America, South America, Europe, Africa, and Australia).  Often, people talked about issues from a continental perspective (e.g. the importance of human rights in Asia).  The need to discuss social problems from a global perspective was challenged by the difficulty of making general claims about the opinions and beliefs on such a broad, continental level.  Nonetheless, there were many important insights that I gleaned from the conference, which will be helpful for my students.

With the following interesting results…

There are three insights in particular that I want my students to think about.  On the first night of the conference, I learned that for many of the professors there from Asia, it may be necessary to separate justice from peace.  Having founded a new major in Peace and Justice with Harry Murray and Susan Nowak, I found this idea provocative.  Many of the academics from Asia conceive of justice as retribution.  Peace, therefore, is more important than justice.  The second insight extends from the first.  We think of compassion as a positive emotional response to the suffering of others.  In many cases, however, it is the compassion we have for our relatives and allies that incites us to seek justice.  Compassion, therefore, becomes a problem because it can often lead to violence for the sake of justice.  The third insight, and perhaps the most important one, has to do with the politicization of truth.  Politics is pragmatic and demands a practical, instrumental idea of truth.  In the Republic, Plato sees a real tension between philosophy and politics.  In fact, they may be incompatible.  Politically, someone may have to do something bad for the sake of something good.  This is the principle behind the concept of justice as retribution that many of the Asian professors wanted to discard.

Thus far, in my Ethics class last semester, I focused on the problem of politics, what it means to live a political life, what it means to be just, and whether or not one can be a philosopher and engage in politics at the same time.  These problems and the discussions that followed from them are, to date, the most significant consequences of my experience in Japan.  When I return to Nazareth in 2009, I plan to teach an upper level seminar on the philosophy of human rights.  I hope such a course can serve as the introduction to a minor in human rights, but that will require a broader discussion among the faculty.  Right now, there are no courses at Nazareth College that address human rights, at least in the title, which means that there are no courses devoted exclusively to the problem of human rights, even though many courses may address questions pertaining to human rights from a larger perspective.  In my course on the philosophy of human rights, I plan on including a section on dialogue.  The question about how we go about having a discussion about human rights is as important as the discussion about human rights, itself.

Leanne Charlesworth and Virginia David

The purpose of our project, Examination and Piloting of Distance Education and Social Work, was to A) investigate the philosophical and logistical issues associated with integrating distance education methods into the social work curriculum, and B) pilot a distance education approach to one social work course during the 2007-08 academic year.

To accomplish this, we reviewed related literature and consulted with experts regarding the most appropriate course to initially pilot as well as the best method of (initial) implementation.

Thus far, we have decided to pilot a social work elective as a hybrid course during the Spring 2008 semester.

With the following interesting results…

Approximately 9 students have enrolled in the course and anticipated teaching methods have been shared during a department faculty meeting. Student assessment data will be available in May 2008. Students will complete the BSW Program’s typical course evaluation as well as an additional series of questions focused upon perceptions of the online (hybrid) course delivery method and the advantages and disadvantages of the specific online teaching strategies employed.

Ellen Contopidis, Dee Evangelist, and Randy Hartman
The purpose of our project, Assessment for Planning, was to bring together full time faculty and adjunct instructors teaching the same courses. These individuals were to meet and make sure the course was current with recent government mandates and to develop activities that were more in line with the technology the Inclusive Childhood Graduate Program was using (LIVETEXT).  
To accomplish this, we met several times over the summer and reviewed templates on Livetext for class assignments.  We decided to pilot the templates in one section and share them with the program directors of students who are required to take the class.  We also spent time discussing the changes in special education regulations resulting from NCLB and IDEA 2004.

Thus far we completed one semester of the pilot class and are awaiting the IDEA course evaluations to see the student feedback.  It appears the Livetext templates were a positive development in student engagement and the program directors have had an opportunity to view them all.

With the following interesting results…

We are still waiting on IDEA and the portfolios of the students at the end of their program.

Ellen Contopidis, Jennifer Collins, and Lisa Durant-Jones

The purpose of our project, Interdisciplinary Professional Dispositions and Ethics, was to collaborate with faculty from education, Speech language pathology and physical therapy and develop simulated learning opportunities for our students related to inter-professional collaboration.

To accomplish this, we have met on continual bases to plan for an ultimate seminar consisting of four modules which bring our students together for situated learning activities focusing on problem solving case studies.  

Thus far, we have been piloting the activities with the classes we are presently teaching and have implemented one of the four modules.  The second module will be implemented on February 11th.

With the following interesting results…

We are reflecting on the implantation of our pilot classes to give shape to the possible seminar.  In addition we have had students complete a simple evaluation sheet. 

Poonam Dev
The purpose of my project, To present at the Fourteenth International conference on Learning in Johannesburg, South Africa, was to present two studies at the University of Witwatersrand in Johannesburg, South Africa. Both studies were done in collaboration with graduate students at Nazareth College. The presentations were titled: “Children with Autism and PDD: Print-rich Environments and Emergent Literacy” and “Bullying Among Female Elementary Students With and Without Learning Disabilities: A Comparison.”
With the following interesting results…

Presentation at this conference allowed me to submit a paper (based on the “bullying” presentation) for publication in a peer-reviewed international journal, as the publishers are one of the sponsors of this conference. The paper is under review as of December 2007. My brief visit to South Africa piqued my interest in the system of education in that part of the world, especially as regards students with special needs. To explore this further, I have applied for another grant to visit South Africa and learn more about their education system. In addition, at the conference I met and am in touch with educators from three different countries and art teachers from South African public schools. We plan to collaborate on research and other projects at some time.

Lisa Durant-Jones – The Impact of Attitudes and Belief Systems on the Development of Culturally Competent Speech-Language Pathology Pre-Professionals
Jim Fenwick and Jennie Schaff – Graduate Hybrid Cohort Program in Computer Education
Rich Hartmann and Mitch Messina

The purpose of our project, Chemistry and Art: Construction and Evaluation of Raku Kiln Fueled With Biodiesel and/or Waste Cooking Oil, was to build an outdoor kiln that was powered with a non-traditional fuel source (biodiesel rather than propane) and use it to make Raku pottery.

To accomplish this, we built the kiln and adapted an oil burner setup to the kiln.

Thus far, we have made ceramics, melted/cast brass, and melted/blew glass.
With the following interesting results…

This generated lots of interest in our work in colleagues and other students. We are considering more collaboration in future summers!

Ellen Horovitz - British Phototherapy: Techniques, Advances and Methodology
Laura Jones and Naomi Erdmann

The purpose of our project, Book Proposal: Exemplary K-12 Practices for the Teacher and the Reader, was to write a comprehensive textbook that could be used in both undergraduate and graduate teacher education courses designed to develop students understanding of the various reading processes of a strategic reader as well as the instructional strategies recommended to develop students’ reading comprehension abilities. 

To accomplish this, we met during the Summer I Session to finish our examination of curriculum to determine what instructional practices and reading strategies are discussed in various courses/current textbooks.  We further refined the outline and the organization of the book.  We also drafted the first two chapters of the text.  

Thus far, we have been revising our first two chapters.   We have found it a challenge to capture the right voice for this work.   Our struggle has been to make sure the book is accessible to both pre-service and in-service teachers across the K-12 continuum.  We want this text to be accessible to our readers without losing the important, yet specialized vocabulary needed to identify and explain the linguistic, cognitive and sociocultural dimensions of literacy development.  

With the following interesting results…

An unexpected benefit of this project has been the time we have been able to dedicate to engaging in sustained and detailed discussions about the research we use in support of our practice.  We have also discovered we can accomplish our goal of sharing theoretical knowledge using a conversational voice.  Following Robert Coles’ (1990) lead in his The Call of Stories, we can and will use “stories” of our experiences in higher education and K-12 schools to explicate our themes and information.  

Timm Knoerzer

The purpose of my project, Design and Synthesis of Peptidomimetic Transcription Factors, was to synthesize and characterize a protein-functionalized tetrameric molecule capable of binding selectively to specific promoter regions in DNA and which may hold the capacity for future development into a switchable system which can be turned on or off using differential chemical signals/cues.
To accomplish this, our efforts were directed toward the design of molecular constructs that can be functionalized with up to 4 different synthetic mini-proteins.  In addition, our ultimate goal is to design a system that is not only capable of recognizing more than one specific binding site in the genome, but also possesses the capability of being switched on and off (bound vs. unbound).  Currently, we are interested in the design of tetrameric molecules in which the bZIP binding motifs appear on the periphery of a core organic structure.  Once realized, we intend to demonstrate the DNA binding capacity of the construct under various conditions (that will promote either on or off modes of binding) by CD and gel mobility shift assays.
Thus far, we have completed approximately 3/4 of the synthesis of core molecule 1 and all of the synthesis of molecule 2.  We have also synthesized two different synthetic mini-proteins 3 (GCN4 and CEBP) which are designed with the capacity to recognize two different transcription activation binding sites in DNA.  In addition, we have begun the process of synthesizing several alternatives to 1 and 2 that will further expand the variability in achieving functional core molecular targets. We completed approximately 2/3 of the synthesis of alternative core structures 4a and 4b.  We have also demonstrated the ability to CLICK together 4a and 4b (using a new 1,3-dipolar cycloaddition reaction) dimeric structures to produce the desired tetrameric target system.
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We expect that the core structures could be realized during a second summer research session and then we will have the opportunity to work with our collaborators in Spain on demonstrating the capacity of our molecules to bind to DNA.  We hope that our work will further elaborate our understanding of:

1. How intermolecular forces are important in the process of molecular recognition

2. How to create non-natural constructs that retain the biological recognition and functional capacity of the native compounds

3. How to design effective probes of biological activity

4. How to develop efficacious drug-like molecules that can influence transcription in a tunable fashion (either up regulate or down regulate)

Mark Madigan – Research on Willa Cather at the University of Nebraska
Marcia Miller

The purpose of my project, Creation of an Interactive CD-ROM on Diagnostic Imaging, was to provide a more challenging method of teaching diagnostic imaging to graduate Physical Therapy students through the creation of an interactive CD-ROM.

To accomplish this, the first step in the project was to purchase a library of diagnostic images in digital format representing hundreds of common pathologies commonly treated in physical therapy. After selection from this library of approximately 200 images, I met with a local radiologist to discuss the project. He then provided dictation of radiographic reports on the selected images, which were then transcribed by a medical secretary.

Thus far, I have produced a CD-ROM that contains all of the select images and drawn in arrows identifying the pathology as well as the transcriptions representing the radiological reports. The final step will be to utilize multimedia flash to format this data into an interactive CD-ROM.
With the following interesting results…

Although the interactive production is not yet complete, I have inserted many of these images into my power point presentations and challenged the students to interpret them. The students really enjoy the process of analysis to arrive at a diagnosis.

Adrielle Mitchell

The purpose of my project, Development of a new World Literature course: International Graphic, was to focus on graphic non-fiction (memoirs, journalism, travelogue, historical report) and fiction (short and full-length works) as seen through the lenses of cultural, comic, aesthetic/art, and literary theory.  This course aims to teach students how to read texts made up of images and words, and also to expose them to the veritable explosion of such literature in the past thirty years, particularly in France, Belgium, Japan, the Netherlands, India and, more recently, the United States.  The first iteration of the new course will be in spring, 2008.  The course filled to capacity (35 students) after just four days of registration, and includes a wide range of students, including English majors (both Literature and Rhetoric and Communication tracks), History majors, Art majors, Psychology majors and others.  This suggests that interest in graphic narrative is strong, and that enrollments will be robust in future iterations.
To accomplish this, I 
· Read nearly sixty graphic narratives

· Researched comic theory (Franco-Belgian, British, Japanese and American)

· Consulted with experts in the field

· Joined the leading Comics Scholar list-serve

· Submitted a proposal to the 2008 University of Florida ImageText Comics Conference

· Began a discussion with the Art Dept. regarding possible expansion of the course into a set of courses delivered by both departments 

· Developed learning objectives for the course

· Developed a set of assignments for the course

· Chose primary and secondary texts for the course

· Synthesized the above into a syllabus 

Thus far, I have completed all of the above, with the intention of continuing the project beyond a stand-alone course, and into a proposal for a set of interdisciplinary courses in the area.  My scholarly intentions over the next few years, including my sabbatical project, involves the development of a theoretically-grounded rationale for a multidisciplinary approach to the incorporation of graphic narratives at the undergraduate level.

With the following interesting results…

My research shows that this new field of inquiry is firmly established at academic institutions in a number of nations, and that the United States is rapidly joining the ranks of those engaged in the most complex, multidisciplinary studies in the area of comics scholarship and, more generally, interpretation of visual texts.  I believe that students will avidly seek such courses in the near future, and that we would do well to recognize the potential for students who will be able and willing to apply discipline-specific learning (in History, Religious Studies, Literature, Communication, Media Studies, Sociology, Psychology, etc.) to this relatively new body of work which demands new interpretive methods and, potentially, new manners of production.

Adrielle Mitchell, Ginny Skinner-Linnenberg, and Joe Viera
The purpose of our project, Assessment of the Redesigned Curriculum for the College Writing Program, was to implement an assessment of the College Writing program.

To accomplish this, we needed funds for three readers of student portfolios and for the creating of a manual for teaching courses in the College Writing program.

Thus far, we finished the two above projects.

With the following interesting results…

First, since we know that a few instructors are not teaching the skill sets that were devised for the program, we can reinforce our efforts in faculty training, making them more aware of our standards and helping them design assignments and syllabi that help their students develop the needed skill sets. Second, we know that our assessment design is not efficient nor as effective as we wanted. Thus we are in the midst of changing/refining that process.

Nancy Niemi and Mary Skvorak
The purpose of our project, Major revisions of INCL 360 and INCL 372 in association with the Strong National Museum of Play, is adapting the content of these courses with the unique learning contexts and materials offered through the partnership between the Department of Inclusive Childhood Education and the Strong National Museum of Play.  

The outcomes for the proposed project were:  to survey the current course curriculum and structure for both courses and connect the central components of the course to the materials and learning rhythms of the museum; to create and structure exceptional learning opportunities that allow students in the program to practice constructivist methods of teaching, and to design alternative assignments and/or assessments in these two courses.

To accomplish this, we worked over the summer to revise the course assignments and lesson plans.  We have revised the fall course content (INCL 370) and will be meeting with the Museum of Play staff in January 2008, prior to the start of the Spring 2008 semester, in order to review the results of the revised course content and to plan for the revisions in the Spring course (INCL 360.)  
With the following interesting results…

While the project is still at an interim stage, we find that students are at first resistant to the alternative assignments and experiences that we present at the Strong Museum of Play.  It takes, in our two-semester experience, the entire semester for the students to begin to see that alternative experiences can lead to significant learning.  Our results, based on students’ feedback through fieldwork reports and writing, suggest that they learn as much if not more about the varying contexts in which human learning and development can thrive.  However, given that there are multiple factors that can lead to students’ successful professional site-based experiences (e.g. teaching quality at college and museum, different student contexts), we are unwilling to pinpoint what factors lead to students’ improved work.  We also may not be able to tell how this site influenced students until well into the students’ teaching careers.

Heidi Northwood

The purpose of my project, Teaching and Learning in situ: A Philosophical Exploration of ‘On-the-Road’ Pedagogy, was to 1) reflect on and write about the transformation in pedagogy and the pedagogy of transformation through teaching and learning in situ, as a coordinator, lecturer, and observer in the Nazareth College trip to Northern Sicily, May 2007, and 2) develop a conceptual basis for the pedagogical value of teaching and learning in situ (with a view to developing a course to be taught in either Athens or Syracuse on a regular basis).
To accomplish this… (and) With the following interesting results…

Goal 1 a):  Wrote two papers which were presented to participants in the Nazareth College trip to Sicily in May 2007: (a) “Thucydides, the Sicilian Expedition, and the role of Segesta”, and (b) “Harmonia & Chaos: Conceptions of Travel”.


Outcome:  Both the papers were written on schedule, and in fact, I wrote three other papers as well, “Himera: Sicily’s ‘Persian War’”, “Himera: Steischorus’ Recantation”, and “Tydari: Who was Dionysius I?”

Goal 1 b):  Presented the above two papers and collected formal feedback relative to learning objectives.


Outcome:  Four of the five papers were presented in Sicily (the fifth could not be due to scheduling complications). Unfortunately, the cancelled lecture was “Harmonia & Chaos: Conceptions of Travel”, and at it I was going to collect the formal feedback regarding learning objectives. This has hampered my work somewhat, but see the outcomes for 1 c) and d).

Goal 1 c):  Engaged in informal discussions with Sicily participants relative to learning objectives. 
Outcome:  I had a number of very interesting conversations with group participants about teaching and learning in situ and conceptions of travel. The idea that kept emerging is the difference between traveling “as in a bubble”, and engaged travel. Working out this distinction is at the center of the paper I wrote about the pedagogy of transformation (see outcome for 1 e)).
Goal 1d):  Distributed and collected course evaluations.


Outcome:  Distribution of the course evaluations was completed successfully to 100% of the group participants (38 total). Twelve evaluations were returned. I was disappointed with the low number of returns. But I do also have a pretty clear sense of what individuals in the group thought about both the trip and the learning outcomes. It was also interesting that the group participants were unable to say much of substance about what made learning in situ different from learning in a classroom or from a book. I believe this is significant (see outcome for 1 e)).

Goal 1 e):  Wrote a paper on pedagogy of transformation and transformations of pedagogy.


Outcome:  A draft of this paper is complete. In it, I consider the transformational opportunities afforded and necessitated by teaching and learning in foreign locales. Of central concern in the paper is the idea of engagement, i.e., the distinction between traveling ‘in a bubble’ and traveling and learning through a more engaged mode. But I also consider the real problem that the transformational opportunities afforded by learning in situ cannot easily be translated into formal learning outcomes. The problem in such translation has many commonalities with the problems in doing so for liberal studies core curriculum learning outcomes. But there are difficulties peculiar to those which may come through travel and learning in situ.
Goal 2:  To develop a conceptual basis for 4-credit campus/overseas course, specifically specific learning outcomes.


Outcome:  I am currently developing a fall-semester 4-credit course which will culminate in an 11-day trip to Syracuse Sicily in January 2009. I am traveling to Syracuse this holiday break by myself to work out the logistical details. Over the spring semester I will be finalizing the student learning outcomes and the syllabus for this course. The Center for International Education is funding this exploratory trip.
Lorraine Person

The purpose of my project, The Perceptions of Professional Dancers at Jacobs Pillow Regarding Floor Barre Technique as a Shortcut to Advance Training, was to attend Jacobs Pillow Dance Festival, interview professional dancers regarding their use of floor barre technique and prepare a manuscript for publication.
To accomplish this, I attended Jacobs Pillow Dance Festival, interviewed professional dancers regarding their use of floor barre technique, digitized approximately 200 photos of the technique and prepared a manuscript template.

With the following interesting results…

Floor barre is a shortcut to training dancers in proper, safe technique.  It is used by professionals mostly to recover from injury or to soothe aching muscles.  They use it less often when they are feeling good.

Lorraine Person – Integrated Dance Curriculum
Olena Prokopovych

The purpose of my project, Corporate Philanthropy, Occupational Structure, and Foundations of the American Health Care System: The Case of the ‘Full-Time’ Struggle at Columbia-Presbyterian Medical Center, 1910-1925, was to collect archival evidence which sheds light on one of the crucial moments in the development of the modern American health care system, a topic which I began to research in my doctoral dissertation.  At issue was whether the faculty at emerging academic medical centers – including those in clinical departments – would be required to hold ‘full-time’ appointments, i.e. to forego all private practice and to devote their entire time to research, teaching, and professional services in the teaching hospitals.  Although nominally confined to medical schools and their affiliated hospitals, this issue had profound consequences for the overall organization of health care provision in America.  One of the pivotal episodes in the struggle over the ‘full-time’ requirement took place at Columbia-Presbyterian Medical Center.  

To carry out this project, I spent five days at the Archives and Special Collections of the Health Sciences Division of the Columbia University in New York City in August of 2007, poring over several boxes of correspondence and documents relating to this historical episode.  I have discovered a wealth of fascinating materials, including many candid discussions of interests and strategy, and returned to Rochester with a 3-inch think stack of photocopies.  An overall impression stemming from my initial readings of these documents is that they confirm my hypothesis that the ‘institutional class positions’ of the primary actors (i.e., the detailed occupational backgrounds, positions, and interests combined with their institutional locations), rather than institutional interests broadly defined, provide a key to explaining the divisions and dynamics of the ‘full-time’ struggle.  However, I have also uncovered a surprising and complicating twist which suggests that the rhetorical ‘denial’ of substantial differences between various ‘institutional class positions’ among university faculty may have served as the most effective strategy to defeat the ‘full-time’ requirement.

I hope to be able to write up my findings in June of 2008.  The resulting piece of research will become a part of a book manuscript based on my dissertation and/or be submitted for publication as a journal article.

Joseph Schaller

The purpose of my project, Hinduism: A New Chapter, was to complete the draft of a chapter (during my sabbatical leave) on Hinduism for a forthcoming introductory textbook on world religions, tentatively entitled Understanding the Religions of the World. The textbook is to be published by Pearson-Longman Press. The editor of the textbook is Prof. William Deming, author of Rethinking Religion (Oxford Univ. Press, 2005). 

To accomplish this, I spent nearly the entirety of the fall 2007 semester during my sabbatical leave in Varanasi, northern India, writing the initial draft of the chapter. Part of what is supposed to set this textbook apart from its competitors is an emphasis upon contemporary manifestations and expressions of the various religions covered in it. Hence it was beneficial to live in Varanasi during this time in order to gather fresh data and to observe first hand the religious practices I was writing about. 

Thus far, I have completed the initial draft of the chapter and submitted it to the editor, per the agreed upon schedule. 

With the following interesting results…

Well, I was pleased with the first draft and solicited feedback from others privately which was generally favorable thus far. I await further feedback from the anonymous reviewers, however, as part of the ongoing process of revision. 

Muhammad Shafiq – Malcolm and Martin: A Study of the American Civil Rights Movement
Ginny Skinner-Linnenberg
The purpose of my project, Experimental Feminist Drama: a new interdisciplinary course, was to design a new course for the spring 08 semester.

To accomplish this, I needed funds for books since texts about women and theater are quite exorbitantly priced. It was quite a hardship to find texts that I could afford and I didn’t want to use the copying budget of the department for research purposes.

Thus far I have done extensive research on women and theater, have designed a syllabus and am working on lesson plans. 

With the following interesting results…

There has not been much published in the last 15-20 years about women and theater, especially the experimental feminist side of things. Since I have done such a great deal of research to prepare for this class, I hope to pull together an article about the topic.
David Steitz – Gerontology Minor Curriculum Review and the Creation of a Master’s Degree in Gerontology

Maria Rosaria Vitti-Alexander
The purpose of my project, New Minor in Cultural Studies, was to create a new course for a future Minor in cultural Studies in the FLL Department “holocaust in Italian Literature and Film”. The purpose of this course is for students to grasp an understanding of the historical times in Europe in the 1930’s and 1940’s. As a final project, the course will have a filed trip to holocaust places and specific areas in Italy where Jews lived.

To accomplish this, I will have to meet again to work out a Minor studies. At present I am using the material gathered in this trip to Poland for my course in the MALS program.

Marie Watkins, Toni Gauthier, Adam Lewandowski, Mark Primus, Yamuna Sangarasivam, and Ed Wiltse

Project Title:  Curriculum design and assessment of student engagement through Service-Learning Freshmen Seminar Courses

The Center for Service-Learning (in conjunction with the Ms. Marrlee Burgess, Director of the Student Transition /First Year Center and Dr. Tom Lappas, the Director of Freshmen Seminar Program) and 5 faculty who taught Service-Learning Freshmen Seminars in Fall, 2007 created a collaboration to determine a “best practices model of service-learning” of first semester students.  This collaboration offered an opportunity for intentional interdisciplinary curriculum design and assessment to examine student engagement with (1) academic content, (2) the goals of Freshmen Seminar and (3) the local community gained through service-learning.

The goal of this collaborative effort was to produce documentation “to see where things are working or are not working” related to the achievement of  Freshmen Seminar goals through the integration of  service-learning.  To achieve this end, faculty (1) reviewed current literature of the best practices to integrate service-learning into Freshmen Seminar, (2) designed one collaborative service-learning project for 120 students in the Service-Learning Freshmen Seminar courses, and (3) designed and implemented an assessment plan to measure the level of student engagement achieved through Service-Learning Freshmen Seminar courses.   

Specifically, the assessment plan was designed to answer the following questions:  
· How does the service-learning component of the course accomplish the learning goals of service-learning? 

· How does the service-learning component accomplish the learning goals of Freshman Seminar?

· What are the best practices for an interdisciplinary Service-Learning Freshmen Seminar collaboration? 

Assessment methodology included students’ completion of: 

· A pre-experience survey administered in all North Star sections through survey monkey (100 respondents); 

· A pre-experience focus group meeting conducted by Marie and Al in each section

· A pre-flection essay assignment;

· A post-experience reflective essay; 

· A post-experience focus group conducted by Marie and Al in each section; 

· A semester-end survey that follows up on the pre-experience survey. (Less than a third responded);

· An end of the semester Poster Presentation by all North Star Freshmen Seminar participants.   

In addition, faculty have been interviewed twice to ascertain their feedback about the development and implementation of the Service-Learning/ Freshmen Seminar interdisciplinary model.

As of February, 2008, almost 90 pages of data have been organized to be coded and analyzed.  Once the data is analyzed, the findings of the project will be distributed to administration, faculty and appropriate student development staff.  
Marie Watkins, David Anderson, Doot Bokleman, Shannon Elliot, Deborah Dooley, Tim Kneeland, Marie Watkins, and Tim Weider 

Project Title:  Connecting Rochester’s past and present: The North Star Underground Railroad Service-Learning Project 
An interdisciplinary team of faculty, staff and students engaged in the development and implementation of a service-learning project that has led to a sustained relationship with the Freedom Trail Commission. The funding of phase one of the Underground Railroad North Star Service-Learning Project has facilitated the community partnership between history, art history, art education faculty and students, and Dr. David Anderson, a local historian and chairman of the Freedom Trail Commission, along with a faculty member and students from Monroe Community College.   
The goal to produce and erect a portable public display on the Underground Railroad in Rochester New York was successfully accomplished.  The North Star UGRR interactive display traces the history of the Underground Railroad and, specifically, Rochester's role in the UGRR.  4 faculty and 30 students compiled data from newspapers, history journals, and local historical archives.  The historical documentation was synthesized into a story board that evolved into the completion of 10 portable panels in full-color that trace the path of the UGRR from Georgia through Rochester to Canada.  Recently, the portable panels were presented at the International Underground Railroad Conference on September 28, 2007, and to the Nazareth College community at the November, 2007 on campus unveiling presentation.      

Phase One of the Underground Railroad Project:   Students in Dr. Tim Kneeland’s African-American Experience course (Spring, 2007) retrieved documents that explained Rochester’s role in the Underground Railroad.  As a result of Dr. Kneeland’s service-learning project, a variety of reviewed historical documents were compiled into a synthetic history of Rochester’s role the Underground Railroad.  This foundational work led the Underground Railroad Project to Phase Two.

Phase Two of the Underground Railroad Project:   During Summer I and Summer II sessions, Drs. Kneeland and Bokelman, along with adjunct faculty member Mr. Tim Weider, took the North Star project to its next step towards completion of the public history panels.  Dr. Kneeland’s students continued the retrieval of archival documents, Dr. Bokleman provided artistic design direction for a museum quality production and Instructor Weider’s  MCC students assisted with graphics and photography.  

Monica Weis

The purpose of my project, Examining Thomas Merton’s Working and Reading Notebooks for 1949-50, was to examine closely the twelve-month period of Merton’s life (mid 1949-mid 1950) to discover what world and personal actions were having an impact on his spirituality.  I expected clues to be embedded in letters, reading notebooks, journals, list of visitors, as well as world events. In my book and in a recent plenary address in England (April 2006) to the Thomas Merton Society of Great Britain and Ireland, I focused on two significant interactions with nature—New Year’s Day and February 10, 1950—that moved Merton toward a more overt dedication to contemplation.  I suspected there were other moments of spiritual insight that may have been preludes to these dramatic moments and may suggest a trend that has not yet been identified by scholars.  I have access here in Rochester to his journals and letters.  What I needed to examine were his Working Notebooks and Reading Notebooks housed in the Merton archives at Bellarmine University, Louisville KY.  Past experience suggests that these holograph materials could offer rich and new understanding into what made Merton focus so completely and sincerely on contemplation.
To accomplish this, I spent the better part of a week in July 07 in the Archives pouring over unpublished letters.  Serendipitously, and one hour before I was leaving the archives, two unknown reading notebooks from this period were discovered—This, in itself, was exciting to the archivist and his assistant, but of minimal help to me since all of Merton’s notes were in either Latin or French.  Nevertheless, reading these notebooks at literally the eleventh hour (!) gave me a stronger sense of what texts Merton was reading during this time and how frequently he returned to them.

Thus far, I have made copious notes and drafted about 18 pages of an article for ongoing work during Summer 08.
Rachel Whitcomb

The purpose of my project, Enhancing Early Childhood Music with Music Together, was to become familiar with the Music Together early childhood music curriculum in order to incorporate it into undergraduate and graduate music education courses.  Since New York State Teacher Certification in music is birth through grade 12, I felt it was important to include music-teaching methods for young children (birth through preschool) in addition to the traditional K-12 methods.  My goal was to become familiar with an established early childhood music curriculum so that I could educate pre-service and practicing teachers about how it can fit into a comprehensive music education from birth through adulthood.

To accomplish this, I attended a three-day Music Together teacher training program in Hopewell, New Jersey. I learned methods and received materials relating to the Music Together curriculum and participated in teaching demonstrations.

Thus far, I have created two written inquiries for graduate students enrolled in MED 504: Contemporary Issues in Elementary General Music. Many of these students are practicing music teachers, so I first asked them to share in writing their experiences, training, and/or previous knowledge of early childhood music curricula.  I then created a Powerpoint presentation focusing on the philosophical foundations of the Music Together curriculum and planned a classroom demonstration of activities that are representative of the curriculum. During this graduate course, I also invited a colleague to provide a demonstration of the Musikgarten curriculum, and I showed a video on Gordon Music Learning Theory as well. After these presentations were completed, I distributed an exit inquiry, asking students to explain issues relating to early childhood music that were meaningful, sparked their interest, clarified previous knowledge, added to previous knowledge, or made them change the way they view birth-12 music education. I asked students to describe their thoughts on Music Together and Musikgarten by indicating their views on the philosophy behind each program and its usefulness in instruction. I also asked students to list ideas that they might include in their music classrooms in the future.     

With the following interesting results…

The initial inquiry showed that those enrolled in MED 504 had not had training in early childhood music methods. Many of them indicated that they had no training in their undergraduate experiences, and others indicated that they had only one or two days of training during their undergraduate experience. Some students expressed interest in early childhood music curricula, and others expressed concern that they are certified to teach early childhood music but have not had adequate training to know how to address the needs of learners prior to kindergarten. A few students were familiar with Gordon Music Learning Theory, but no students indicated familiarity with Music Together or Musikgarten.  

The results of the exit inquiry indicated that students had indeed become more familiar with early childhood music curricula and were able to relate ideas to their own teaching situation.  In general, the students described their understanding of early childhood music by focusing their comments on issues such as developmentally appropriate practice, musical exploration, child-centered musical play, process-oriented approaches, and movement activities.  

I will limit further results to those relating to Music Together (MT).  Students appreciated the idea of parent involvement in the MT approach. They also liked that MT includes music of different keys and modes (major, minor, dorian, mixolydian, etc.), which is indicative of the music children will hear in the world around them.  They indicated that MT allowed children of mixed ages to more freely experience music with the guidance of parents and caregivers. Some students indicated concern that since MT requires teachers to attend training in order to receive materials and permission to incorporate the curricula, many teachers would not have the opportunity to implement the program as readily as other programs.  

Perhaps the most exciting result of this project occurred in November. A graduate student who had taken MED 504 spoke with the principal at her elementary school about the Music Together curriculum.  The principal provided funding for the student to attend Music Together training so that the curriculum can be incorporated into music instruction within the school. I was pleased to hear of this development!

Kim Wieczorek

The purpose of my project, Investigating Intersections of Race, Class, Education, and Social Policy in Urban Site Schools, was to expand on discussions I have had with Dr. Carl Grant (my PhD advisor at the University of Wisconsin-Madison) about the intersections of race, class, gender, and power.  Dr. Grant and I have been writing a text for some years focused on these intersections within teacher education.  Another purpose is ongoing assessment of my own abilities to teach and discuss such intersections within my own teacher education courses.

To accomplish this, I traveled to Madison, Wisconsin to have a writing session with Dr. Grant. He and I have been writing our individual pieces, but truly needed time together in face-to-face conversation to make decisions about our writing. Within my courses, I also have small assessment pieces I have my students complete in an ongoing manner to inform my teaching of intersections of race, class, gender, and power. For example, I have small “exit card” assignments where students answer essential questions about intersections they see within the urban site school where I teach every week.  I continue to analyze my students’ responses and to include the results in the discussions I have with Dr. Grant about the purpose of and audience for our text.

Thus far I have completed a draft of our book manuscript.  We have sent it to an editor and are awaiting feedback.  I have also collected student responses to questions about intersections across two semesters and continue to assess what student responses mean within the context of the text I am writing with Dr. Grant and within the context of my own teaching.

With the following interesting results…

In meeting face to face, Dr. Grant and I expanded on our topic. Though Dr. Grant and I have been discussing and writing our text for years and though we have discussed the effect of global trends on education, it was not until we met in Madison that we were able to expand on the topic of intersections of race, class, gender, and power within teacher education.  Dr. Grant was enthused by conversations with his own colleagues about the effect of globalization and had done some research on his own practice in teaching this topic in various campus venues. We expanded our topic to discuss a re-envisioning of the pedagogical space, not just in teacher education classrooms, but across colleges and campuses, to include conversations about global trends. This connects to the other interesting outcome of this project: our discussions of current publication practices.  Dr. Grant has had years of experience in academic publishing. We discussed what makes a text viable in today’s academic markets. This affected our conversations and our writing.  We had to expand the focus of our text in order for Dr. Grant to feel he could send out our manuscript to an editor.  We also had to expand because of our sense that both teacher education classrooms and also pedagogical spaces across colleges and universities do not always feel accountable to global trends.  It was only in meeting face to face that we were able to understand what this could mean to our own writing.
Kim Wieczorek

The purpose of my project, Child Development Materials for diverse Learners: Seeking Multiple Modalities and Multiple Perspectives, was to consider a range of texts and forms of technology to teach about child development within an introductory course for graduate students in the Department of Inclusive Childhood and within the Department of Language, Literacy and Technology.

To accomplish this, I collaborated with other instructors who teach the same foundational course to re-consider our course content as it connected to our previous course text and activities we were using to teach this course content. We reviewed a range of options during our summer meetings, including a range of texts and forms of technology we could use to convey content about child development.

Thus far I have chosen an e-text, have integrated the use of laptop carts, and have integrated more forms of technology into the teaching of child development.

With the following interesting results…

We have found that an e-text is only one of many choices we should offer to students.  According to our surveys of students, we have found that many prefer a textbook to an e-text, though the e-text offered a much more interactive environment (and it was cheaper than a textbook). We have also found that integration of technology takes a great deal of time and often depends on your environment. Some of us teach on campus in smart rooms. One of us teaches in a local school, within the library.  Set-up time and getting into the habit of using portable laptop carts all had to be considered as part of this project’s logistics.  Another interesting result is that, in considering multiple forms of technology, you are also required to re-consider your course content.  It is hard to imagine how the delivery of your instruction could shape the content of your courses, but we have some proof that how you deliver your content and how smoothly you do so, and with what methods, all impact how students will learn and remember such topics as typical and atypical child development and learning theories. Perhaps the most interesting result, though, was that we learned that within a collaborative environment where we prompted each other with suggestions and encouragement, we could make changes in our own courses.  This collaborative work and some resources to meet and re-consider course materials are vital to growth within our courses.
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